FAIR Plan


Behavior Intervention Plan for the Student
with Anxiety-Related Behaviors

[bookmark: Text2][bookmark: _GoBack][bookmark: Dropdown1][bookmark: Dropdown4]Student’s Name:       School:   Grade:   Date: Click here to enter a date. 

TARGETED BEHAVIORS (use measureable definitions only):
[bookmark: Text8]     

WARNING SIGNS (list behavior clues that indicate the student’s behavior may be escalating):
[bookmark: Text10]	     
F

	Functional Hypothesis and Antecedent Analysis

	 Document all instances of target behaviors, using ABC data sheet (minimum of 10 incidents)

 List antecedents from ABC data or observation to be addressed in this plan (look closely at unstructured times, transitions, writing demands, social demands, novel events, or unexpected changes in routine):
[bookmark: Text1]     

	 List any pattern of consequences, using the ABC data.
     

	 List any setting events of note:
     

 Form a hypothesis about the function of behavior - Escape is a common function of behavior for students with anxiety (X one or more): 
			
[bookmark: Check89][bookmark: Check90][bookmark: Check91][bookmark: Check92]		|_| Attention, |_| Escape, |_| Tangible reward, |_| Sensory satisfaction 

Write a hypothesis statement about the function of the target behavior:
     
___________________________________________________________________________________
A

Accommodations

	Environmental

[bookmark: Check1]	|_| Provide safe space in the classroom
[bookmark: Check2]	|_| Schedule regular breaks
[bookmark: Check3]	|_| Allow for breaks outside the classroom
[bookmark: Check4]	|_| Arrange alternative lunch
[bookmark: Check5]	|_| Arrange alternative recess
[bookmark: Check6][bookmark: Text6]	|_| Provide other areas of competence (specify):      
[bookmark: Check7][bookmark: Text7]	|_| Other:      

	Executive functioning

[bookmark: Check8]	|_| Teach "reading the room"
[bookmark: Check9]	|_| Use visual timer
[bookmark: Check10]	|_| Narrate passage of time
[bookmark: Check11]	|_| Use segmented clock
[bookmark: Check12]	|_| Consider untimed test
[bookmark: Check13]	|_| Use visual schedules
[bookmark: Check14]	|_| Put organization time in schedule
[bookmark: Check15]	|_| Present only a few problems or items at a time
[bookmark: Check16]	|_| Preview nonpreferred tasks in the morning
[bookmark: Check17]	|_| Consider accommodated or modified homework
[bookmark: Check18][bookmark: Text11]	|_| Use of technology:      
[bookmark: Check19][bookmark: Text12]	|_| Other:      
	
	Curriculum

[bookmark: Check20]	|_| Use pictures to help students think of and maintain a topic when they write
[bookmark: Check21]	|_| Have student use word processing
[bookmark: Check22]	|_| Consider spelling accommodations
[bookmark: Check23][bookmark: Text13]	|_| Other curriculum support:      
[bookmark: Check24][bookmark: Text14]	|_| Other technology support:      

	Writing

[bookmark: Check25]	|_| Have student use self-monitoring writing strategies checklist
[bookmark: Check26]\	|_| Use the rating system for writing (or other anxiety-provoking academic subject)
[bookmark: Check27]	|_| Use "How I Feel About Writing" sheet (see attached)
[bookmark: Check28][bookmark: Text4]	|_| Use of technology:       

	Replacement behaviors (example for escape-motivated behavior):

[bookmark: Check29]	|_| Teach asking for a break appropriately
[bookmark: Check30]	|_| Teach asking for help appropriately
[bookmark: Check31][bookmark: Text15]	|_| Use of technology:      
[bookmark: Check32][bookmark: Text16]	|_| Other:      

	Teaching undeveloped skills

[bookmark: Check33]	|_| Positive thinking
[bookmark: Check34]	|_| Executive functioning
[bookmark: Check35]	|_| Self-regulation
[bookmark: Check36]	|_| Thinking traps (cognitive behavioral therapy)
[bookmark: Check37]	|_| Social skills
[bookmark: Check40]	|_| Power cards
[bookmark: Check38][bookmark: Text17]	|_| Use of technology:      
[bookmark: Check39][bookmark: Text18]	|_| Other:      

	Self-regulation and self-monitoring

[bookmark: Check41]	|_| Have student use regulation scale (i.e., emotional thermometer)
[bookmark: Check42]	|_| Prompt for "body check" cues throughout the day
[bookmark: Check43]	|_| Encourage daily self-calming practice in or out of the classroom
[bookmark: Check44]	|_| Have student develop and use calming box
[bookmark: Check45]	|_| Have student use self-regulation chart: "what to do when I feel…"
[bookmark: Check47]	|_| Have student use mobile device for self-monitoring
[bookmark: Check48]	|_| Use the self-monitoring sheet (attached)
[bookmark: Check49][bookmark: Text19]	|_| Others self-monitoring strategies:      

	Self-calming instruction and practice 

[bookmark: Dropdown3][bookmark: Dropdown2][bookmark: Text28]|_| Have the student practice self-calming (specify how many times per day or week, and for how long): i.e.,  times per  for a period of      
[bookmark: Check50]|_| Use visual self-regulation list
[bookmark: Check51]|_| Use self-evaluation data sheet
[bookmark: Check52][bookmark: Text20]|_| Use of technology:      

	Breaks
  
|_| Create data sheet to determine helpful break choices and if breaks are working throughout the day, or a visual list to help the student make helpful break choices
[bookmark: Check53]|_| Use cognitive distraction break choices (decision based on data)
[bookmark: Check46]|_| Schedule breaks--noncontingent escape to prevent avoidance behavior (specified before, after, and during activity and how many per day)
[bookmark: Check54]|_| Create break cards or strategy cards for student to use
[bookmark: Check55][bookmark: Text21]|_| Use of technology:      
[bookmark: Check56][bookmark: Text22]|_| Other:      
	______________________________________________________________________________
I

Interaction Strategies

General interaction

[bookmark: Check57]	|_| Use concise language
[bookmark: Check58]	|_| Applying noncontingent reinforcement
[bookmark: Check59]	|_| Use leadership-building and self-esteem-building activities
[bookmark: Check60]	|_| Work on explicit relationship building
[bookmark: Check61]	|_| Use validation
[bookmark: Check62][bookmark: Text23]	|_| Use of technology:      
[bookmark: Check63][bookmark: Text24]	|_| Other:      

Catching Them Early 

	|_| Respond to any sudden change in behavior with supportive response
[bookmark: Check64]	|_| Use verbal check-in
[bookmark: Check65]	|_| Use Thought Journals
[bookmark: Check66]	|_| Use daily check-in sheet
[bookmark: Check67][bookmark: Text25]	|_| Use of technology:      
[bookmark: Check68][bookmark: Text26]	|_| Other:      

Transitions  

	|_| Develop transition plan
[bookmark: Check69][bookmark: Text29]	|_| Support abrupt transitions; use graduated transition strategies:      
[bookmark: Check70][bookmark: Text30]	|_| Include transition warnings:      
[bookmark: Check71][bookmark: Text31]	|_| Include transition accommodations:      
[bookmark: Check72][bookmark: Text32]	|_| To support stopping:      
[bookmark: Check73][bookmark: Text33]	|_| To support cognitive shifting:      
[bookmark: Check74][bookmark: Text34]	|_| To support starting/initiating:      
[bookmark: Check75][bookmark: Text35]	|_| To support downtime/wait-time:      
[bookmark: Check76][bookmark: Text36]	|_| Include explicit instruction for transitions:      
[bookmark: Check77][bookmark: Text37]	|_| Use of technology:      
[bookmark: Check78][bookmark: Text38]	|_| Other:       
______________________________________________________________________________
R

Response Strategies

For escape-motivated behavior

[bookmark: Check79]|_| Avoid responses that would reinforce escape-motivated behavior, such as timeouts and removal from class
[bookmark: Check80]	|_| Avoid requiring the student to earn escape/breaks; provide breaks noncontingently.
[bookmark: Check81]	|_| Prompt student to use a strategy when students show signs of anxiety
[bookmark: Check82]|_| Assign rewards or points when the student demonstrates a strategy, self-regulation skill, or a replacement behavior
[bookmark: Check83]|_| Avoid rewards or consequences based on consistent or set behavior criteria (behavior performance)
[bookmark: Check84]	|_| Label the student’s anxiety level when the student shows signs of anxiety
[bookmark: Check85]	|_| Remind the student of previous success at calming
[bookmark: Check86]|_| Exposure: if a student exhibits low tolerance for work, start in small increments and allow escape from work (break), and built up workload slowly
[bookmark: Check87][bookmark: Text39]	|_| Use of technology:      
[bookmark: Check88][bookmark: Text40]	|_| Other:      

	Bonus points assigned for the following strategies/skill practice:

1. [bookmark: Text41]     
2. [bookmark: Text42]     
3. [bookmark: Text43]     
4. [bookmark: Text44]     

DATA COLLECTION

[bookmark: Text45]List the target behaviors on which you will collect, or will continue to collect, data, and list which data sheets you will be using:      

Also list timeline and review dates, including benchmarks and timelines for reviewing the FAIR Behavior Intervention Plan.

	[bookmark: Text46]     




	IMPLEMENTATION CHECKLIST

	On a separate worksheet, create a corresponding implementation checklist.

	IMPLEMENTATION CHECKLIST
	
	Please list all involved team members and their roles in implementing the plan:

	Staff:        
	Role/responsibility:      

	[bookmark: Text47]Staff:        
	[bookmark: Text48]Role/responsibility:      

	Staff:        
	Role/responsibility:      

	Staff:        
	Role/responsibility:      

	Staff:        
	Role/responsibility:      

	Staff:        
	Role/responsibility:      
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